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Social, Moral, Spiritual and Cultural Education Policy
With reference to

The Education Regulations, 2014

Part 2, paragraph 5 of The Education (Independent School Standards) (England) (Amendment) 

Regulations 2014 in force from 5th January 2015 and amended September 2015.
Improving the SMSC development of pupils 2013 (updated November 2014)
Introduction 
The Montessori Place gives a high priority to supporting the wider development of children and young people’s attitudes, dispositions and character alongside their academic learning.
Two Principles
1. Self-construction

In the Montessori pedagogy we believe that children are born with a love for people, and a deep inner drive to learn to take care of their world and to transform it in ways that are beneficial to all of Life. 

We observe children and young people to have within themselves certain tendencies that draw them towards their environment and that urge them to act on that environment in specific ways related to their developmental needs. We call this their “work”.

When the environments in which children and young people spend their time support this purposeful work that meets developmental needs, we see the emergence in each child and young person of a powerful and unique combination of intelligence and love in action. 

2. Freedom and Responsibility

A basic tenet of the Montessori approach is to offer children and young people the freedom to use their time in any way that serves their development. This freedom derives its meaning and value within an environment that is prepared with activities and experiences appropriate to the children and adolescents at different developmental stages. 

Freedom is not license. The boundary of each child or adolescent’s freedom is when the exercising of their freedoms impinges on the rights of any other child or young person to self-construct. 

This definition of freedom is intimately connected with every child and young person’s right to self-construct. The children and young people learn through practical, lived, experience what it means to live as a free individual in a community of other free individuals.

Principles in practice at the Montessori Place
1. Self-knowledge, self-confidence and self-esteem

In the tradition of the Association Montessori Internationale, we prepare environments suited to the needs of children and adolescents at different stages of their development. Children and young people learn and grow through their activity and experiences in these environments. The adults observe the children and young people as they work freely and purposefully and, based on these observations, offer them work that increases the maturity, complexity and sophistication with which they engage with their world. 

Learning takes place when the child or young person is active. The adult presents a piece of work to a child or young person, or group of children or young people, with which they may choose to work for as long as they like, when they like, with whom they like, and as often as they like. The adult observes closely to ensure the work continues to be developmentally meaningful, stepping in to offer other presentations when appropriate. The adult helps the child or young person learn to exercise judgment for themselves, rather than passing judgment on them (whether good or bad).

The materials that children work with are prepared to allow both for the possibility of error, and the possibility of self-correction. Children and young people choose their own work from a young age. As they grow older, they begin to maintain work-journals where they record how they are spending their time. Periodic meetings with their Guide, in which they discuss their use of their time, can give them the opportunity to begin to take responsibility for their own learning. They develop a sense of agency over their lives.

2. Distinguishing between right and wrong

In alignment with our belief that the child is born with a love for people and their environment, we surround the children and young people with experiences and opportunities that deepen their capacity to determine what it means to act from a sense of love. The children and young people learn through example that to be a human being means to act in kindness and love towards oneself, others, and the environment in which we live. Daily role-plays in exercises of Grace & Courtesy (e.g. how to say “Excuse me, please may I go past?”) help young children participate in the harmony of community life. 
Between the ages of 6-12 children are in a sensitive period for the development of the moral sentiment. They seek an intellectual basis for what they accepted as fact in their early childhood. They want to know why something is right, or why it is wrong. The many stories that are told each day and week in the Elementary give the children opportunities to reflect on and shape their own moral philosophy. The lived experience of being a free individual in a community of other free individuals, and the inevitable conflict that ensues, gives them routine experience in resolving issues of morality.

Their bi-weekly excursions beyond the walls of the school help them develop these ideas in relation to wider society. What are traffic lights for? Why do we stop scooting around pedestrians? Discussions on civil and criminal law are always put in the context of what it means to live together with others in a harmonious community. 
As the children move into adolescence, the question of right and wrong acquire new dimensions. Adolescents are asking deep and profound questions about the nature of society, of the place of human beings in the cosmos, of the place of individuals in humanity, and what their role is going to be in the family of man that they are now, as young adults, a part of. At this stage of their development, these adolescents benefit a great deal from discussions of what an ideal society looks like, and what the responsibilities of individuals are.
3. Responsibility 

We actively cultivate a culture of considerateness in each community. The form this takes varies with the age of the children. Even the youngest children are given very many opportunities to take care of their environment, themselves, and their peers. A young child may prepare a fruit salad to share at lunch, or clean the windows. An older child may help a younger one with a material they are having difficulty with. Often a Children’s House child will come into the Infant Community to collect napkins for ironing. These interactions occur naturally and continuously within the mixed-age environment. Many, if not most, of these interactions are spontaneous.

As the children get older, the range of their responsibilities increases. They begin to help around the building – doing the laundry, caring for the chickens, helping set the lunch tables up for the Infant Community. In the Elementary the children frame their own constitution, in the form of a “Magna Carta” that they arrive at (mostly!) democratically, and that contains such expectations that they have of each other as “We respect people’s work”. Children raise money for causes that they believe in – the tsunami in the Philippines, Marie Curie cancer trust, animal charities locally and internationally. They do a beach-clean at least once every 6 weeks. They get off their scooters when passing pedestrians. In these and other ways they practice carrying the culture that they are a part of within the school environment, out into the world.
When children enter adolescence, the scale and scope of their responsibilities is pitched at a new level. They are trusted with the stewardship of a 10-acre ancient woodland (alongside an ecologist), tasked with the responsibility of cooking (alongside a professional chef) nearly 100 meals a day out of a commercial kitchen, run a small organic food business off a beautiful walled garden, in partnership with a local organic nursery, and maintain the building that they live, work and study in. They are given real responsibilities.
4. Public Institutions

Young children have a sensorial experience of the public institutions that serve us. They travel on the bus, visit the library or the post-office, and go for walks in the parks. Typically these take place outside school hours, with their parents. Conversations about these experiences, including through the use of picture cards and stories, help the children process those experiences. 

With Elementary age children, we offer them a framework that shows how everything that exists plays a role in the harmony of the whole. This is true for the living system that the Earth is, and also true for the living system that a society is. 

Considering society in particular, the children receive presentations on the living system that society is, through the story of The Great River. They receive presentations on the interdependencies between each of us as private actors living together in an interrelated society. The focus is on the economic roles that people play in society. The children are introduced to the idea of taxation and the common pool of funds it generates, from which public services are provided. They are by now independent users of many of these public services – for instance they arrange trips to the museum or the library. 
The adolescents continue this relationship with public institutions, starting to take an active part in the life of the wider community of which they are a part, such as the village of East Hoathly. From time to time, small groups may analyse council spending from publicly available data. Visits are organised to the local and national public institutions. We study the origins of democracy, of the parliamentary system, and of the role institutions play in maintaining the stability and structure of our parliamentary democracy. 
5. Cultural traditions

Montessori is a pedagogy for peace.

Children in our school come from a range of different cultures. Countries that are or have been represented in our parent community include the UK, Ireland, France, Germany, Spain, Russia, Argentina, USA, Canada, Egypt, India, China, Brazil, Japan, Italy, and Poland. Their faiths have included Christianity, Buddhism, Hinduism and the Bahai faith. Our staff community includes individuals from England, Scotland, India, Malaysia, Paraguay, Poland, Germany, Cuba, the Czech Republic, and Spain. We celebrate the traditions of all of these and other different cultures – whether through a Nativity play at Christmas time, introducing calligraphy for Chinese New Year, or making clay lamps for Diwali. The images and books we have available in the environment reflect the cultural diversity of our world. The message we seek to give to the children is that cultural traditions – our own and others - are a precious part of our heritage, and we have a duty to love, respect and preserve our own and other people’s traditions.

In the Elementary these ideas are studied on a new intellectual basis. The children are introduced to the current scientific understanding that we are all descended from a small tribe that migrated from Africa some 60,000 years ago. History, that is, the story of human beings, is introduced to the children through the Fundamental Needs Chart, which communicates the idea that all human beings have the same material needs: Food, Shelter, Defence, Clothing, Transportation; and the same spiritual needs. We differ from other cultures and traditions only in the way in which they and we meet those needs. The reflection on how we meet our different needs (including the spiritual needs) and the study of how other cultures meet, or have in the past met, their needs is the prism through which the study of people is approached in the Elementary.
When the children enter adolescence, they enter a space in which they are asking profound questions about the nature of being human. Through their experiences creating for themselves an ideal society living in a sustainable relationship with the land, and in harmonious exchange with the wider society, they come to a deep and lived understanding of the oneness of man. They understand through experience that no matter what our backgrounds are, what countries we come from, what languages we speak, what our interests and abilities are, there is room under the roof for every one of us, and that happiness consists of asking how one can expand ones ability to love evermore, and what gifts one uniquely possesses that can be put in the service of all life that surrounds us.   
 6. Equality

We take care to prepare environments in which children feel equally respected regardless of their cultural background, ethnicity, gender or disability, and that the environment helps them to take on these attitudes in their relationship with others. Through stories, books and images, we reinforce a culture that embraces the reality that all human beings are equal. The mixed age environment allows children of different abilities to share their strengths with each other, and so to benefit from the gradient in abilities within the community. They learn to see that all of us are different, and yet we are the same. They take on the idea, through practice, that the higher purpose of ability and power is to help others. Our Equality Policy discusses these in more detail.
7. Democratic Process

We wish for the children to experience that their choices and opinions are listened to and respected, even though they may not always be accommodated. From an early age, they experience themselves as being free individuals within a community. They begin to experience this freedom as active agents responsible for maintaining the harmony of the community. When supported, even young children are able to mediate conflict, and solve the problems of daily living. As the children get older they start to determine what the rules are that govern their community, drafting a Magna Carta in the Elementary each year.

In the Elementary children are introduced to the democratic process as the form of government most attentive to the question of freedom. The children study the Timeline of England, which is a material that presents the history of England, the evolution of the form of governance that we enjoy today, and introduces to the children the story of the expansion of the right to vote from a privileged few to all adult members of society. Children explore the role of government in providing vital common infrastructure and services, the basis for the development and application of the rule of law, and the principle of taxation as the source of funds from which infrastructure and services are provided.
At the Young People’s Community adolescents experience the life of a community in action. They learn how even democracy is not a perfect system, and yet that it is worth defending. They learn through experience the difficulty of making certain decisions, of weighing up choices, and of the value of compromise. Above all they learn through experience to listen to the views and opinions of others, to consider an issue from its different perspectives, to value diversity of opinion, and to put ones own ideas across thoughtfully and sensitively. 

We encourage an understanding that there is a separation of power between the executive and the judiciary, and that while some public bodies such as the police and the army can be held to account through Parliament, others such as the courts maintain independence. Pupils understand that the freedom to hold other faiths and beliefs is protected in law and appreciate that living under the rule of the law protects individual citizens and is essential for their wellbeing and safety. We do not ‘promote’ teachings, beliefs or opinions that conflict with our own, nor do we promote discrimination against people or groups on the basis of their belief, opinion or background. 
7. Political views

School is not the place in which to advance any particular political view over another. From time to time it may be of developmental value to discuss the politics around a particular issue. When this does happen, care should be taken to ensure that the views explored reflect the different sides of the question. Our aim is to foster open-mindedness and tolerance, and to nurture in the children the willingness and ability to respect perspectives different from their own. For instance when discussing the issue of migration, one of the central themes in the Montessori approach to the study of history, care is taken to balance the benefits that migration can bring against the problems it can introduce. 
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