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SPECIAL EDUCATIONAL NEEDS AND DISABILITY POLICY

This policy has regard to the July 2014 statutory guidance ‘Special Educational Needs and Disability Code of Practice: 0 to 25 years’.

The Code of Practice places the following duties on the School:

· to decide the school’s SEN policy and approach, setting up appropriate staffing and funding arrangements and oversee the school’s work;

· to do its best to ensure that the necessary provision is made for any pupil who has a special need;

· to ensure that Guides in the school are aware of the importance of identifying and providing for those pupils who have SEN;

· to ensure that a pupil with SEN joins in the activities of the school, together with pupils who do not have SEN, as far as is reasonably practical and compatible with the child receiving the SEN provision, their learning needs call for the most effective education of the pupils with whom they are educated and the efficient use of resources;

· to report to parents on the implementation of the school’s policy for pupils with SEN and notify them when SEN provision is being made for their child;

· to have regard to the policy when carrying out duties towards all pupils with SEN;

· to appoint a ‘responsible person’, who makes sure that all those who work with a child with a statement of SEN are told about the statement.

1. GENERAL PRINCIPLES & AIMS

This policy is informed by general principles and should be read with them clearly in mind:

· All children have individual needs that should be met; at some point in their school life many children will have needs that are additional to, or otherwise different from those generally expressed in children of his or her age.  

· The views of children should be sought and taken into account;

· Parents have a vital role to play in supporting their child's education;

· Children with SEN should be offered full access to a broad, balanced and relevant education, including an appropriate curriculum for the foundation stage and the Montessori curriculum.

Inclusion

The Montessori Place recognises the definition of Special Educational Needs (SEN) in the SEND Code of Practice (July 2014), in which special educational provision is defined as that: ‘provision different from or additional to that normally available to pupils of the same age.’ A child may have SEN at any point in their school life.

As an inclusive school, The Montessori Place offers an interconnected curriculum that enables all children to explore and discover the world around them, irrespective of social background, culture, race, gender, differences in ability and disabilities.  

Inclusion is an equal opportunities issue. We model inclusion in our staffing policies, and relationships with parents/carers and the community. We never regard any child’s needs as ‘a problem’, but look at what additional provision we must make for an individual. 

Montessori education is based on all children experiencing differentiated and personalised provision. This allows for a natural inclusivity within the learning community for children. The differentiation may involve modifying learning objectives, teaching/communication styles and access strategies.

We recognise the SEND Code of Practice statement that:

‘Making higher quality teaching normally available to the whole class is likely to mean that fewer pupils will require such support. Such improvements in whole-class provision tend to be more cost effective and sustainable.’ 

Responsible Person and SENCO: Rob Gueterbock 

Aims

1. Ensure the Children and Families Act 2014, relevant Codes of Practice and guidance are implemented effectively across the school.

2. Ensure a graduated response to the needs of pupils with SEN,  

3. Continually monitor the progress of all pupils, to identify needs as they arise and provide support as early as possible, recognising the importance of early intervention.

4. Ensure that all pupils with SEN – whether, physical, intellectual, social, emotional or behavioural – receive appropriate, differential educational support.

5. Provide full access to the EYFS and Montessori curriculum through differentiated planning. 

6. Promote confidence, enthusiasm and positive attitude, and enable every child to experience success.

7. The children are actively involved in planning and in any decision-making that affects them.

8. Involve parents/carers at every stage in plans to meet their child’s additional needs.

9. Provide equality of opportunity for all pupils, and ensure that pupils with SEN are perceived positively by all members of the school community and that inclusion and SEN provision are positively valued and accessed by staff and parents/carers.

10. Enable children to move on from us well equipped in the basic skills of literacy, numeracy and social independence to meet the future demands and life-long learning.

2. IDENTIFICATION

Assessment

Identification of a child’s need can be made by a number of people, for example a GP, health visitor, speech therapist, educational psychologist, pre-school counsellor, Guide or parent. The child’s own experiences are listened to and inform the identification process.

The Montessori Place recognises the importance of early identification, assessment and provision for any child who may have special educational needs. The earlier action is taken, the more responsive a child is likely to be. Early intervention is also likely to be less disruptive to the child’s learning and social experience within the school. 

Assessment is not a single event but it is a continuing process. If a child’s difficulties prove to be transient, the child will subsequently be able to progress without additional support. If a child’s difficulties prove less responsive to the school’s provision, an early start will be made in considering additional help the child may need.
To help identify children who may have special educational needs, The Montessori Place will measure children’s progress by referring to:

· their development as monitored by the Guide as part of ongoing observation and assessment

· social/behavioural observations as monitored by the Guide 

· their progress in literacy and numeracy

· their performance against the level descriptions within the EYFS at 2 and 5 years

A child’s progress is monitored by the Guide and informs future personalised provision within the wider community of children. Progress is reviewed at the same intervals as for the rest of the class and a decision made about whether the child is making satisfactory progress at this level of intervention. The school uses the definitions of less than expected progress as suggested in the SEN Code of Practice, that is, progress which:

•  ‘is significantly slower than that of their peers starting from the same baseline 

•  fails to match or better the child’s previous rate of progress 

•  fails to close the attainment gap between the child and their peers 

•  widens the attainment gap’.

Areas of Need

Children and young people can have a wide range of different needs. For the purpose of identifying what action the school needs to take we use the following four broad areas of needs identified in the Code of Practice. However we acknowledge that individual children often have needs that cut across all these areas and their needs may change over time:

· Communication and interaction – this includes speech language and communication needs (SLCN) either on its own or in conjunction with Autistic Spectrum Disorders (ASD).

· Cognition and learning – this includes moderate learning difficulties (MLD) severe learning difficulties (SLD) through to profound and multiple learning difficulties (PMLD). This area also includes specific learning difficulties (SpLD) such as dyslexia, dyscalculia, and dyspraxia. 

· Social, emotional and mental health difficulties – this includes and range of social and emotional difficulties. 

· Sensory and/or physical needs – this includes disabilities that may be age related and change over time such as vision impairment (VI), hearing impairment (HI), or multi-sensory impairment (MSI). 

Where the Guide in collaboration with the SENCO identifies a child as having SEN, the parents are informed and a record made in the SEN Register.  

English as an additional language

The Montessori Place recognises that the identification and assessment of the SEN of children whose first language is not English requires particular care. Each child must be assessed within the context of his or her home, culture and community. The Montessori Place will make full use of local sources of advice relevant to specific ethnic groups, drawing on community liaison arrangements wherever they exist.

Lack of competence in English will not be equated with learning difficulties. At the same time, when children who have English as an additional language make slow progress, it should not be assumed that their language status is the only reason; they may also have learning difficulties. 

The Montessori Place will look carefully at all aspects of a child’s performance to establish whether the difficulties they have in the school are due to limitations in their English language, or arise from special educational needs. 

3. ADDITIONAL SUPPORT 

Where a child is not making adequate progress or where the nature or level of a child’s needs are unlikely to be met by continuation of the general approach to differentiated provision, the first response should be high quality teaching targeted at their areas of weakness. 

The four-part cycle of support

SEN support is delivered through a four-part cycle of support in which earlier decisions and actions are revisited, refined and revised with a growing understanding of the child’s needs and of what supports the child in making good progress and securing good outcomes. This is known as the graduated approach.  

1. Assess

The Guide working with the SENCO carries out a clear analysis of the child’s needs. This is based on the Guide’s observations and assessments of the child and should also draw on comparisons of the child’s development in comparison to their peers, national data, the views and experience of parents, the child’s own views and, if relevant, advice from external support services.

2. Plan

Where it is decided to provide a child with SEN support, the parents are formally notified, although they will have already been involved in forming the assessment as outlined above. The Guide and SENCO agree, in consultation with the parents and child, the adjustments, interventions and support to be put in place as well as the expected impact on progress, development or behaviour, along with a clear date for a review.  The SEN support plans cover a 6 week period and include ‘smart’ goals. All Guides and other staff who work with the child are made aware of the child’s needs, the outcomes sought and the approaches taken. The plan may include suggestions for parents for the time when the child is not in school. 

3. Do

The Guide remains responsible for working with the child on a daily basis. Where the interventions involve group or one-to-one work away from the main class or Guide, they still retain responsibility for the child. They work closely with any teaching assistants or specialist staff involved, to plan and assess the impact of support and interventions and how they can be linked to classroom teaching. The SENCO supports the Guide in the further assessment of the child’s particular strengths and weaknesses, in problem solving, and advising on the effective implementation of support. 
4. Review

The effectiveness of the support and interventions and their impact on the child’s progress are reviewed in line with the agreed date. The impact and quality of the support and interventions are evaluated, along with the views of the child and their parents. This feeds back into the analysis of the child’s needs. The Guide, working with the SENCO, then revises the support in light of the child’s progress and development, deciding on any changes to the support and outcomes in consultation with the parent and child. 

Where a pupil has an EHC plan, the local authority must review that plan as a minimum every twelve months. The Montessori Place co-operates with the local authority in the review process and, as part of the review, the local authority can require The Montessori Place to convene and hold annual review meetings on its behalf. 

In-depth parent conferences form an essential part of our partnership with parents in support of their children. These 1hr – 2hr meetings are led by the Guide and take place twice a year for all children.  An additional meeting is scheduled with parents whose child is identified as having Special Educational Needs so that there is a meeting each term.  During these meetings parents are given clear information about the impact of the support and interventions provided, enabling them to be involved in planning next steps.  We try to always make sure that the child’s strengths as well as needs are discussed. Where we make suggestions as to how parents/carers can help at home, these are specific and achievable and that all parents/carers go away from the meeting clear about the action to be taken and the way in which outcomes will be monitored and reviewed. 
Involving external specialists

Where a child continues to make less than expected progress, despite evidence-based support and interventions that are matched to the child’s area of need, the school will consider involving specialists. The school will always involve a specialist where a pupil continues to make little or no progress or where they continue to work at levels substantially below those expected of pupils of a similar age despite evidence-based SEN support delivered by appropriately trained staff. The child’s parents are always involved in any decision to involve specialists. 

The involvement of specialists and what was discussed or agreed is recorded and shared with the parents and teaching staff supporting the child in the same way as other SEN support. 

Specialists may include:

· educational psychologists 

· Child and Adolescent Mental Health Services (CAMHS) 

· specialist teachers or support services, including specialist teachers with a mandatory qualification for children with hearing and vision impairment, including multi-sensory impairment, and for those with a physical disability. 

· therapists (including speech and language therapists, occupational therapists and physiotherapists) 

Requesting an Education, Health and Care needs assessment 

Where, despite the school having taken relevant and purposeful action to identify, assess and meet the SEN of the child or young person, the child or young person has not made expected progress, the school or parents will consider requesting an Education, Health and Care needs assessment

The purpose of an EHC plan is to make special educational provision to meet the special educational needs of the child or young person, to secure the best possible outcomes for them across education, health and social care and, as they get older, prepare them for adulthood. Local authorities use the information from the assessment to establish the views of the parents and child, provide a full description of the child’s special educational needs and any health and social care needs, establish outcomes across education health and social care and specify the provision required to meet the agreed outcomes. 

The parents or the school can ask the local authority to conduct an education, health and care needs assessment, though the assessment does not necessarily lead to  an EHC plan.  

The school will make a full contribution to the preparation, review and delivery of all EHC plans.

Transitions 

Where relevant SEN support include planning and preparation for the transitions between phases of education and preparation for adult life. To support transition, The Montessori Place shares information with the school, college or other setting the child or young person is moving to. The Montessori Place will agree with parents and the child the information to be shared as part of this planning process. 

4.  MANAGEMENT SYSTEM 

The directors

The Board of Directors determine the SEN policy and the approach to provision, so that the needs of children with SEN are met.  

The Directors meet annually to review SEN provision as a whole. One of the directors, Rob Gueterbock, is also the SENCO. This helps to ensure that the necessary resources are available and allocated to support SEN provision.

The SENCO

The SENCO meets on a termly basis with all of the lead Guides together to review SEN support plans and discuss any SEN issues arising. SEN support plans are kept in class files for easy access and updating.

The SENCO can be alerted to new concerns by the Guide, other staff working with a child, parents or the child themselves – either by written message, email or verbally.

The SENCO also

· oversees the day-to-day operation of the school’s SEN policy 

· co-ordinates the provision for children with SEN 

· advises on the graduated approach to providing SEN support 

· ensures resources are available to meet pupils’ needs effectively 

· supports Guides in their discussions with parents of children with SEN, liaising with the parents directly when appropriate

· liaises with other early years providers other schools, educational psychologists, health and social care professionals, and independent or voluntary bodies

· liaises with the LA to update and revise developments in SEN education and inclusion.
· is available a key point of contact with external agencies

· liaises with potential next providers of education to ensure a child and their parents are informed about options and a smooth transition is planned 

· ensures that the records of all children with SEN are up to date. 

Staff

Staff share the responsibility of meeting an individual’s special needs and are aware of the school’s procedures for identifying, assessing and making provision for these pupils.

They 
· identify the SEN of individual children and plan for their needs in conjunction with the SENCO
· carry out work directed by the SENCO
· ensure that colleagues are aware of children's needs
· provide learning experiences which are appropriate to the needs of each and every child
· provide a detailed record of the SEN support plan targets, the strategies adopted and their success for each child
· attend appropriate training.
Training

SEN and inclusion training is provided through staff meetings by the SENCo and by specialist services.

There is a commitment by the school to gain expertise in all areas of SEN. Staff have access to and are encouraged to partake in SEN training as part of their CPD.

Admission arrangements

Children with additional educational needs are considered for admission to the school on at least the same basis as for children without additional educational needs.

Prior to starting school, parents/carers of children with a EHC plan or undergoing and assessment for an EHC plan are be invited to discuss the provision that can be made to meet their identified needs.

This policy will be reviewed annually by the board of directors
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